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Leadere ship (led'er-ship'), n. 1. the position or guidance
of a leader. 2. the ability to lead.

Lead (led), v.t., 1. to show the way to, or direct the course
of, by going before or along with.: conduct; guide. 2. to guide,
or cause to follow one, by physical contact, holding the hand,
pulling a rope, etc.; as, he led the horse by the bridle... 5. to
guide the course or direction of; conduct in a certain
direction, channel, etc. 6. a) to guide by persuasion; induce
to a course of action or thought; direct by influence: as, a
teacher leads his pupils to think clearly. b) to cause;
prompt...

Leadoer (led'er), n. 1. a person or thing that leads;
directing, commanding, or guiding head, as of a group or
activity...

Webster's New World Dictionary of the American Language
College Edition, 1968.
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The only real training for leadership is leadership.
-Anthony Jay

Leadership should be born out of the understanding of the needs of
those who would be affected by it.

-Marian Anderson

Good leadership consists of motivating people to their highest levels by
offering them opportunities, not obligations.

-John Heider
The_laa.DfLeacigrahip.

To activate latent qualities of leadership and commitment in young
people, it is important that adults give precedence to individual
development over other project results.

New Roles forYouthin_the_School and
in t120ommunity
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Leadership Replication Guide

Introduction

This Replication Guide is written for persons in schools or community agencies who

wish to implement a program for at-risk youth that emphasizes the development of

leadership skills. This Guide represents two years of program development and re-

finement. As with any ongoing program, Processes andmaterials are continually

being revised and refined, and each individual project will take on its own unique

characteristics. Therefore, a Replication Guide such as this is truly a guide, provid-

ing direction and insights rather than prescription or mandate.

While the strategies described here can be managed by either a school or another

agency, this Guide is written from the perspective of an outside agency as program

operator. There are advantages and disadvantages of each of the two management

options and this decision will always be based upon local circumstances. The pro-

gram in Portland, Oregon has been operate-4. by an outside agency, a reflection of

the strong interagency collaboration that forms the foundation of programs for at-

risk youth in the Portland metropolitan area.

The Leadership and Dropout Prevention Project is operated by the Southeast Youth

Service Center (SEYSC), an arm of Portland Impact. Portland Impact helps low-

income people gain access to essential human services while it provides services de-

signed to build self-sufficiency. Some of Portland Impact's services are:

helping young people find jobs
educating parents in childrearing skills
offering social and educational opportunities for the elderly
housing homeless families and informing clients about other assistance

programs

In operation since 1966, Portland Impact has established three satellite sites: the
Southeast Senior Resource and Social Center, the Southeast Youth Ser-vice Center,
and the Family Resource Center. It is the Southeast Youth Service Center, one of a

network of youth service centers serving youth in Multnomah County, that man-

ages and operates this Leadership program.

1

8



Leadership Replication Guide

The goal of the SEYSC is to enhance the well-being of youth and families through
supportive experiences related to school, work and family which empower them to
become productive and contributing citizens. The Leadership program described in
this Guide is one of numerous programs the Center operates on a cooperative basis.
This program is a partnership with the Portland Public Schools, a system of ap-
prmdmately 53,000 students.

Just the facts, please...

It is common knowledge that about one quarter of the students who enter the 9th
grade do not receive a high school diploma Additionally,

In inner cities, dropout rates exceed 50 percent.
For Native Americans and some Hispanic students, the dropout rate is 70-80
percent.
It is estimated that every $1.00 spent on early prevention and intervention
can save $4.75 in costs of remedfid education, welfare, and criminal justice
system costs (Education Daily, 1/87).
Students without a high school diploma have significantly lower lifetime
earnings than people with a high school diploma.
Low academic achievement and behavioral problems are two important pre-
dictors of dropping out of school.
U.S. General Accounting Office (1986) reports that students who leave school
before their sophomore year are less likely to return to an educational setting
than those who drop out later.

It is also common knowledge that dropout prevention must begin as early as pos-
sible and,,in some innovative instances, that translates to prenatal care. While
many efforts now are concentratir4 on the very early childhood years, from 0 to 5
years of age, we must not abandon those youth who have outgrown the stage of
qualifying for "early intervention." These early adolescents are still in school and in
serious need of assistance if they are going to stay in school. The Leadership and
Dropout Prevention Program is one example of a dropout prevention program for
youth at the middle school grade level.

2
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Leadership Replication Guide

While it is a very effective and successful effort, the Leadership program should no'

be seen as a "quick fix" for the problems of youth who are in danger of not complet-

ing high school. It is becoming more and more apparent amongresearchers and

practitioners that for a long term impact to occur, there needs to be a long term and

significant intervention. Because the problems faced by the youth are often deep-

seated and complex, many solutions may also be complex and intensive.

Whild.initial assessment indicates that the Leadership program does not yet cause
measurable short-term differences in the.participants' grades or attendance

patterns, the participants' growth in social skills has been significant. And, of

course, it remains to be seen whether or not these students experience greater

academic success while in high school, well after the intervention itself has ceased.

Students in the Leadership-program reported feelings of increased self-esteem, a

recognition that they possess useful leadership skills, a willingness to trust others,

an increase in their ability to relate positively with others, and increased anger
management skills Additionally, 90 percent of the students are still enrolled in
school one or two years after the end of their participation in the project.

Underlying the Leadership program is a belief that programs for at-risk youth need

to do more than eliminate unacceptable behavior, such as poor attendance or inade-
quate academic achieven..nt; they need to take youth to a level of self-confidence

that results in feelings of excellence, a $ Blue of personal power and control over

one's life. This program focuses on the personal attribute of leadership, believing
that a taste of positive leadership--the feeling that "I can make a difference"--will

motivate youth to use their abilities to the maximum

,
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Leadership Replication Guide

Student Profiles
The following three student profiles describe typical students in the Leadership and
Dropout Prevention Project. Each profile is a composite of a variety of students,
and names, of course, have been changed.

Sam is a 13-year old who lives with his mother, adrug
addict, a fact he often denies, yet a pattern that he is
following. She is domineering and quite abusive at
times, though Sam will only acknowledge this when
pressed. His father has not been in the picture for many
years.

Sam has behavior problems at school; he is mouthy with
teachers and disruptive in class. He also bullies other
students and is defensive or lies when confronted about
his behavior.

Sam joined the Leadership Group on the condition that
he begin to pull out of his peripheral involvement in the
"drug scene? He agreed because he wanted to belong to
a "well thought of' group. Sam became an outspoken
leader in the Group, demanding that his peers try to
accomplish things together. Although Sam was seen by
others as a "druggie" and a problem in some of his
dasses, the group began to see him differently and told
him so. This had a sobering effeCt on him between his
bouts of drug use and family conflicts.

Sam has indicated, through dress and occasional com-
ments, that he is interested in gang activity. He denies
any involvement, but he will acknowledge the attraction
of quick and easy mcy.

Overall, Sam has not really changed his behavior signifi-
cantly while being involved in the Leadership Program,
though he seems genuinely appreciative of the support
he receives.

4
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Sara...

Sara is a physically mature 15-year-old who often
reverts to 3'year-old behaviors when she doesn't get
her own way. Althoughheracademic performance
is average with an occasional A or F, she often
threatens teachers,.yells.out in class, throws things
and sulks. She tends tofiglitanyone who crosses
her and she-has a difficult tiine maldng new
friends.

Sara is embarrassed by her Native American heri-
tage and she tries tohide her feelings., Leadership
Group has provHed some fertile soil this year for
Sara and.she Has been able to.learn anger.panage-.
ment and problem solving skills 'ShelaS become
involVed in atnetropOlitanyouth.leadershiP confer,.
ence 'and in a:Native Ameridan TeenscgrouP. Both
of these experiences have given her an opportunity
to learn more.about her background and cUlture..
She now seems to feel much better about fieeethnic
origins and she is expressing a desire to continue
this personal development process.

Twice this year Sara lived in a foster home and
during this time her attitude improved dramati-
cally, as did her behavior.

In the spring of this year, Sara beeame pregnant
and had an abortion. As she became more involved
in leadership actittities, she raised her grades and
began feeling much better about herself. She is
now quite proud of not getting into fights anymore
when friends upset her, and she is often the first to
participate in community service activities of the
Leadership Project.

12
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Liu...

Liu is a 14-year-old with a very spotty attendance record
throughout elementary and middle school. Her grades
began to plunnnet in Gth grade and by 7th grade she was
very nearly flunking everything. Although bright she is
overwhelniedby the drug traffic in her home. Her friends
recommended that she be in the Leadership Group because
they felt that she was-a compassionate, friendly, peace-
maker who was being hurt by all of her home problems.

Liu is trying to quit smoking and this has been very diffi-
cult for her. She is afraid that she is "doomed to be ad-
dicted" because she has just recently started to drink. Liu
has made some efforts to change, seeking both personal
and family counseling assistance from the Leadership
Counselor.. She knew that she needed to graduate from
the 8th grade in order to improve her life and she really
worked at it.

After graduation from the 8th grade, Liu moved out of the
state to live with her grandmother; separating herself from
the family drug scene. She continueto write to members
of the Leadership Group:

"Today was.my last day at school and I'm glad!
I have worked hard all year and I'm proud of
myself. Here are my grades: Reading (C), Eng-
lish (B), History (B), Math (B), Biology (C),
Typing (B), Health (A). go, how did I do? I
think I did good considering how I did last year
in 8th grade! I didn't think I could do it, but I
did!"

Liu also mentions that she has quit drinking and cut down
on her smoking, but still has "too many problems with my
family." She is now trying to come back to Oregon, she
says she wants to come talk with the new Leadership
group because it "helped me learn to deal with my prob-
lems.

6
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Project Description

The Leadership project serves youth who are at risk of dropping out before they

reach Iligh school. Youth in the program are middle school students who possess a

signit. Int number of these characteristics:

failing academically in at least two classes

a poor attendance record
inappropriate behavior with authority figures

poor peer relationships, either withdrawn or aggressive

low self-esteem
4 poor anger management skills

lack of appropriate social sl-ills. and/or
average or above average intelligence

In addition to the above characteristics, all program participants are identified by

school staff as youth who display some leadership potential, either overtly or cov-

ertly, pc itively or negatively. Youth with severe drug and alcohol abuse problems

are referred to other intervention programs that are staffed with experts in this

area.

It goes without saying that many of the participants have already demonstrated

negative leadership activities, such as starting fights, revving up the gossip mill,

leading class disturbances, and instigating rebellions on the playground. One staff

person described the participants by saying, "these are kids who, if they come to

class late and find the door is locked, they pound real loud and are obnoxious."

They are referred to the program to receive a structured opportunity to channel

their leadership skills in ways that contribute to their own well-being as well as

that of their community. It is important to remember that while this program has

many features similar to other dropout prevention programs, it does maintain the

unique theme of using newly found and recognized leadership skills as motivation

for success.
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The Leadership and Dropout Prevention Program in Portland has been funded for

its first two years by a grant from the Fred Meyer Charitable Trust.

Project outcome goals are to:

prevent at-risk middle school students from dropping out of school
facilitate institutional change to make school a more "user friendly" place for

at-risk youth
engage participating students in empowering leadership activities in school

and in the community

Short-term student objectives are to:

decrease behavioral referrals
acquire skills in building trusting relationships with adults and peers
learn anger management skills
change patterns of negative behavior to patterns of positive behavior
make a successful transition from middle school to high school

Long-term student objectives are to:

develop a commitment to the community
demonstrate positive leadership skills
develop positive social bonds
demonstrate responsibility for one's own actions

The program serves seventh and eighth grade students attending two middle
schools in inner southeast Portland. It is staffed with-one full-time counselor for
each school; each has primary responsibility for his/her school and assists in the
other. Approximately 10 students are served at each school. The program is man-
aged by the director of the Southeest Youth Service Center (SEYSC), who turns
over daily supervision to the SEYSC Counseling Supervisor.

8
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Leadership Revlication Guide

The Leadorship program uses a combination of strategies to accomplish its goals.

Most of the activities can be grouped in four categories: group, leadership activities

in the school building, leadership activities in the community, and individual and

fsinily counseling.

L Group

The most important and consistent strategy is a peer counseling group, called the

Leadership Group. It meets three times a week at each school and is led by the

SEYSC Leadership Counselor. The Leadership Group meets during the regular

school day, scheduled on a revolving basis so students do not miss any one class

more than once a week. Activities of the Leadership Group focus on building trust,

learning social skills, and learning to cope with the myriadproblems faced by the

youth. The students work together to help each other understand their own and

each other's feelings and they learn to provide peer support to each other and
friends. The Leadership Group is a place where everyone has equal respect and all
conversations are held in strict confidence. The members of the Group agree to con-
fidentiality and they are very strict with themselves and each other about that rule.

Other rules set and adhered to by the Leadership Group are:

regular attendance
no "put downs"
listen to others, and
participate

Specific group activities are taken from a iety of sources that the counselors have
available to them. Several examples are listed in the Appendix, but there is no set

curriculum.

Experience shows that it takes at least a few months for the group to solidify and

start to interact with trust and respect, i.e., "feel like a family." One of the activities
that contributes to this is the annual Outdoor Challenge Course. This is a day-long

event sponsored by the North Portland Youth Service Center for numerous youth

groups in the Portland metropolitan area. During the challenge course, a day-long

16
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event, youth engage in a variety of physical activittes that require teamwork and co-
operation in order to succeed. After each "challenge," the Challenge Course leader
sits with the youth to process their physical and emotional reactions. It gives them
an opportunity to become aware of and mancge personal frustration levels in a
structured and supportive setting. Additionally, it helps the young people acquire a
sense of their own leadership style and what leadership role(s) they play in groups,
a significant activity for youth who would not ordin4 rily be talking about their lead-

ership capabilities.

2. Leadership activities in the school building

Because two important goals for this program are institulional change and improv-
ing self-image of the participants, engaging students in school-based leadership ac-
tivities is a natural course of action. While each program will, of course, tailor the
activities to complement the culture and the climate of the school and its students,
the important feature is to engage the youth in actions that will have an impact on
the school and will earn them public recognition. The result of this type of experi-
ence is best stimmed up by one of the Leadership students: "...you feel like you can
take on the world."

Two major activities will be described here, but there are, of course, many others
that could be attempted in different schools.

Meeting with the Principal
The Leadership students wanted to "rake the school a better platm to be" so
in their Group they brainstormed what they might want to discuss with the
principal. They then pared down the list to include only those things that
were in the realm of reality and they developed a rationale for each. The
Leadership Counselor set up a time for the students to meet with the princi-
pal and present their ideas. ior most of these students this was the first
time they were in the principal's office without being in trouble! The princi-
pal listened to the students, reacting to each idea, giving a thoughtful re-
sponse about what could be changed and what couldn't be changed. He ex-
plained that some things are not even in his power to change, a meaningful

10
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lesson for some students who have the impression that the principal is the

autonomous monarch of the school.
The meeting ended with the decision that a certain school policy would be
changed: the following year, the school would offer guest passes for school
dances, whereas in previous years only students enrolled in the school could
attend the dances. As a result of the positive approach taken by the Leader-

ship students in this meeting, several things happened. 1) The principal is-

sued a memo to the student body saying that if they have ideas about how to

make the school a better place, they should feel comfortable approaching him

with suggestions. 2) At the first dance the following year, the principal for-
mally announced the new policy and gave public recognition to the Leader-
ship Group. This recognition began to change their image in the eyes of
their peers. 3) The students in the Leadership Group felt truly listened to by
a person of authority and they began to see the principal in a different light.
4) The students saw that they had "power" in the school, and in their lives, if
they use an appropriate approach when dealing with persons of authority.

Sponsoring a School Assembly
One Leadership Group was concerned about the level of drug and alcohol use
by students in the school and they did not feel that the health classes were
providing enough information or guidance. In Portland, there is a talented
group of local teens called "Teens and Company" who stage programs and

perform assemblies for peers about drug/alcohol, responsible sexual behavior,
peer pressure and other related issues. Three students from this Leadership
Group received permission to preview a "Teens and Company" performance
at another school with the charge to return to the Group with a reccmmenda-
tion for further action.

Following their preview they decided that the performance would be "just
what the school needed" and so they recommended this to their Leadership
Counselor who obtained support from the principal. The Leadership Group
then tod after-school sales and other activities to raise half of the money
needed to hire "Teens and Company"; the school matched their contribution
with the other half. The entire student body attended the assembly, which

11
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was a success. The school counselor, the Leadership Counselor, and two
members of the Leadership Group introduced "Teens and Company," assur-
ing public recognition fbr the Leadership students. After this event, other
students inquired about joining the Leadership Program

3. Leadership activities in the community

The Leadership students engage in a variety of community service projects through-
out the year. As a group, they plan them together and they use their Leadership
Group time to discuss the activity, i.e., what it meant to them, what it meant to
others, and how it feels to be a contributing member of their community. Some
sample projects are:

Shriners HosptialThe students wanted to find a way to help other young
people who are in need of companionship. After considering a number of local
possibilities, they decided that the Shriners Hospital would be a good place to
do that. They made two trips to the hospital to be with the youngsters there.
Some of the youth in the hospital were younger and some were older, but
with all of them they played games, talked and made "friendship bracelets."
The students felt good that their small contribution of friendship and time
was greatly appreciated by both the children and staff at the hospital.

Homeless ChriutmasDuring the holiday period, the Leadership Group
contacted the Homeless Family Program and told them that they wanted to
contribute to the children of a homeless family. They were "given" a family,
and received the names, ages and interests of the children. Each of the stu-
dents brought to school one or more toys for each child in the family At a
designated time, the Leadership youth met the family, gave them their gifts
and played with the children.

Tucker-Maxon Oral School for the DeafThe Leadership Counselor in-
vited a speaker from the local school for the hearing impaired to talk with the
students about hearing impaired persons. In concluding the talk, the speaker
invited the group to the school to meet with some of the hearing impaired stu-
dents. Before the visit, the Tucker-Maxon teacher worked with the Leader-

12

,10,

1 9



Leadership Replication Guide

ship youth to prepare them for the experience. At the student meeting at

Tucker-Maxon school, the hearing impaired youth talked about their personal

experiences and described how they cope with communication difficulties.

There were many questions asked and answered, and the Leadership youth

left with a greater sense of understanding and compassion for handicapped

youtil. A joint picnic was scheduled for the youth to meet again during the

su.nt. r.

Other community activities include volunteering at a slimmer camp for handi-

capped youth, participating in a youth lobby day at the state capital, organizing a

clean-up crew at the beach, sitting on advisory boards csf the Southeast Youth Serv-

ice Center, the Metropolitan Youth Commission and selected library boards.

4. Individual and family counseling

In addition to the personal and academic guidance that occurs during the Leader-

ship Group meetings, individual and family counseling are an integral part of the
Leadership program. After students are referred to the program in September,

there is an interview with parents/guardian before the student is officially in the

program Following that, the parental involvement can be summarized as follows:

minimum of one phone call per month
regular information is provided about individual student progress
referrals to family counseling if necessary
parents are put in contact with other teachers for conferences
home visits to meet with parents on an as-needed basis
provide family counseling on an as-needed basis

Leadership Counselors work until 9 p.m. one evening per week so they can more
easily contact parents either by phone or in person.

It is difficult to describe the counseling component in this program because it is so

integrated in every activity and every contact between the Leadership Counselor

and the students. The Leadership Counselors are different from traditional school

counselors. Because they are not school employees, they can be more flexible both

13
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in schedule and in style. They can be accessible to the students and their families
anytime they are needed.

At all times, the Leadership Counselors focus on the current strength s and future
potential of the youth rather than on past failures or inadequacies. Students in the
program see the Leadership Counselor as an advocate and mentor as well as a coun-
selor; they know that they can always call on their Leadership Counselor whenever
they have a problem, be it personal or academic.

Th Leadership Group is a haven for many of the students, a place where they feel
safe and able to express their feelings and frustrations. As one youth says, We
were like a family, not just a few kids getting together."

14
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Replication Issues and Checklists

In replicating a program such asthis one, there are many important issues to con-

sider. The planning suggestions here assume that the program is being operated by

staff in a community agency, i.e., not public school employees. These suggestions

cover the following topics: planning, personnel, community and school relations,

student recruitment, school-based leadership activities, conlmunity-based leader-

ship activities, parent involvement, documentation and evaluation.

PLANNING

This section outlines steps to follow in deciding if the Leadership program is appro-
priate for you, tailoring the program to the needs of your students/district, securing
necessary approval and funding, and establishing a policymalting structure that
permits decisions to be based directly on the needs of the youth.

Suggested steps to follow...

CI Determine school district interest in the Leadership 1irogram
(... does the district have a commitment to this type of program for at-risk

youth in middle school?)

O Seek school district commitment to planning the program and selecting a
school where there are students in need of such a program

(... which middle school(s) would benefit most?)

Gain written commitments from both the district (superintendent) and the

building (principal)
(.. will commitments be honored if 1 when leadership changes?)

IdentifY a school coordinator to work with the agency coordinator in plan-

ning the program
(.. so thRre is school commitment from the very beginning)

15
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IJ Outline a sequence of activities that will involve the rest of the school and

the local community in initial stages of planning
(... a work plan with a timeline of events that need to-occur before the

program begins)

Ei Work closely with community groups who represent the ethnic backgrounds

of your students
(. . include them on your advisoty board, if you have a separate one for

your project)

PERSONNEL

The Leadership Counselors are professionals who are responsible for serving the

youth and their families. They must be responsive to students, parents, school
administrators and the local community. It is a team effort and depends on person-
nel who are committed to the leadership potential of at-risk youth in middle school.

Desired characteristics for counselors in a Leadership program are:

demonstrated ability to work with youth who face multiple barriers to school

success
at least three or four years experience as a teacher or counselor in a school or
a social service agency
successful work experience with middle school youth
familiarity with local community agencies working with the target population
ability to work equally well with students, educators, community leaders and
parents

Suggested steps to follow...

CI Agree on number of staff needed and an appropriate staffing pattern
(... if the program operates in two schools, will there be a counselor for

each one?)

16
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CI Develop job descriptions using the above list of characteristics as a guide

(... rpfer to district guidelines, if necessary)

C:1 Develop standards for selecden
(... using an interview team representing both the school and the

operating agency)

CI Interview and select staff members
(... avoid any political pressure to hire a person who is not your top

choice)

Establish roles and responsibilities for personnel management
(... who does what and who reports to whom?)

Identify needs for staff orientation and training
(.. depends a lot on prior experience of stall)

Design plans for staff training and ongoing staff development

(... look to existing leadership programs for assistance)

COMMUNITY AND SCHOOL RELATIONS

Community and school relations involves establishing and maintaining effective

two-way communication between the program and students, parents, teachers, ad-

ministrative staff and community organizations. Effective communityrelations
will: 1) generate community interest and support, 2) provide the program with op-

portunities for community service projects, and 3) give the local community a feel-

ing of ownership and pride in the program.

1111111,
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Suggested steps to follow...

0 Determine how to describe your Leadership program for at-risk middle

school youth
(... design an attractive flier that describes the program benefits for

youth)

CI Review factors which will affect the community's perceptions of such a

program
(... try to anticipate potential concerns and address them quickly)

[-.3 Introduce the program to key community individuals and groups
(... get on the agenda of meetings of the Chamber of Commerce, Rotary,

Kiwanis, etc.)

Ci Establish and maintain contact with local media
(... know the education writers for the metropolitan area
newspapers as well as neighborhood papers)

C3 Prepare program information materials
(... develop different materials for different audiences)

C3 Offer presentations to local community and education groups on a continu-
ing basis

(... make presentations that highlight student success2s and school
benefits--use students in these presentations, too!)

CI Give consistent pcIsitive reinforcement to the local commtmity members and
school staff who contribute to the program

(... perhaps a Leadership Newsletter that profiles people you want to
appreciate)

18
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STUDENT RECRUITMENT

It is very important that you attract the target population for whom the Leadership

program was designed. These characteristics are described earlier in this guide.

Because teachers are desperately in need of help in dealing vith the most at-risk

youth, it can be a temptation for them to be rather indiscriminate about referring

youth to a new program serving at-risk youth; therefore, the program must be clear

about which students will be most appropriately served.

Suggested steps to follow...

C:1 With the school coordinator, clearly describe the youth for whom the project

is intended and present this in a manner most acceptable to the school

(... this will assure that you serve the youth for whom the project is

designed)

El Identify the recruitment procedures and timelines
(... including the school staff will prevent unnecessary student schedule
changes which disrupt classes in the fall)

1:3 Be clear about not accepting students you feel will not benefit from the

program
(... but be prepared to make appropriate referrals, for example, to a
substance abuse or teen parent program)

El Interview the students for their interest in the program and select only

those who you feel would profit
(... make sure the students are clear about the 4,---gram goals and how

they will work on their leadership skills)

0 Interview the parent(s) of the student, giving an ac,..rurate picture of what
the program is intended tr_t tio and how parents will be involved in the pro-

gram
(... =sure parents that their child was chosen because of leadership

potential)

26
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E3 Help students learn to be advocates of the program so they can help recruit
to fill available spaces during the year or for the next year

(.. the students are your most effective advocates)

SCHOOL BASED LEADERSHIP ACTIVITIES

One of the primary goals of the project is to bring about institutional change in the
school building. Because each building and each building administrator are differ-
ent, specific strategies will be unique for each school. Whet is most important is to
make this effort be both planned and structured, as well as flexible, to meet imme-
diate needs of the student and the ever-changing conditions in the school.

Suggested steps to follow...

Ci Make sure that the principal and the school staff are aware of the goal to
cause institutional change

(... you don't want to surprise a principal with an unexpected request
to negotiate on a rule or policy)

0 Use the Leadership Group as a mechanism to teach youth about leadership
and authority

(... demystify it as much as possible by geting them close to the school

leaders in a positive way)

D With the students, brainstorm ways that they might get involved in meet-
ings with administrators about maldng the school more "user friendly" to
at-risk youth

(... positive power and positive thinking will result in positive self-

concept)

20
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CI Seek activities that the students might engage in that will make them

visible as positive leaders in the school
(... many of these students have been visible only it: negative ways in

the past)

El Work with the staff to assure that the leadership students receive public
recognition for their efforts and achievements

(... give the principal and teachers ideas about ways to reinforce

the positive leadership activities)

COMMUNITY BASED LEADERSHIP ACTIVITIES

Many young people today are disconnected from their immediate surroundings;

they are lonely and may not feel that they are an important part of their fsmily,

school, or community. All early adolescents need to feel ttonnected; those youth who

feel that they belong, are accepted and useful are those who develop strong commit-

ments and attachments to others. They need to develop positive bonds and develop

the strength to say "no" to the negative influences in their lives. One of the pur-

poses of the Leadership project is to help youth develop positive connections, e.g.,

healthy friendships and relationships with others, rather than detrimental connec-

tions, such as gang affiliation. As the Leadership students engage in useful and

meaningful community service projects, they begin to bond to the significant groups

that surrotmd them--fAmily, peers, teachers, and other members in their local com-

munity. Because the learning activities in the community can have a profound

effect on the personal and social growth of the youth, they must be very carefully

planned and monitored.

Suggested steps to follow...

El Develop your rationale for engaging students in community service activi-

ties
(... so that students, as well as adults, will understand)

21
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With the students' ideas and contributions, plan a series of activities for the

year
(... use group meetings to brainstorm ideas of community service

projectsrevise whenever necessary)

ED Agree on criteria for a meaningful community service activity
(... how will you handle a suggested activity in the community that is not

approoriate for your students?)

Establish a procedure and materials for monitoring each activity/project
what questions and preliminary research should the students do in

order to prepare for the experience?)

Establish a procedure and materials for monitoring each activity/project
include preparation and follcw-up activities so the project fits into the

students' lives in an integrated way)

Establish a procedure and materials for evaluating and synthesizing with
the students each activity/project

(... at the conclusion of the activity, the Leadership Group should
articulate what they learned, how they have changed as individuals
and as a group, and how they have demonstrated positive leadership
skills)

D Make your community service activities known to the community
encourage students and staff to make presentations to local groups

and key individuals)

PARENT INVOLVEMENT

Close communication with the family is both Lritical and challenging. Many of your
students may have very fragile family relationships and the more you can do to
strengthen those bonds the better prepared your students will be to succeed in
school. The commitment to establishing and maintaining close communication with

22
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the students' parents/guardians may mean that the project staff will work flexible

hours on certain days of the week. Parent contacts should be coordinated with

other honie contacts from the school.

Suggested steps to follow...

C3 After a student has been referred to the program, invite the parent/guard-
.

ian in to discuss their son/daughter's participation
(... the more personal contact you have with the family the more positive

impact you will have)

El Inform the family that they will be hearing from you on a regular basis to
keep them current about their son/daughter's progress at school and in the

program
6.. some of the parents have had only negative contacts with school and
your contacts will be more than welcome!)

C3 Commit to having at least one telephone or personal positive contact with
each student's family once a month

(... use the mail if telephone contact is not effective)

El Use positive postcards (refer to the Appendix) as a quick and easy way to

communicate
(... inundate parents with positive strokes about their youngster)

1:1 Get to know the parent/guardian well enough so that you can help them
with referrals to outside agencies if necessary

their trust in you will encourage them to act on your suggestions and

referrals)

3 0
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DOCUMENTATION AND EVALUATION

Your needs for documentation and evaluation will depend on local school district
and agency requirements, as well as your funding sources. Nonetheless, it is always

in the best interest of innovative programs to carefully document program activities
and successes. This checklist will ensure that important steps in evaluation arid
documentation are not inadvertently overlooked. These steps may or may not occur

in the order given, and, in some cases, may be left out altogether.

Suggested steps to follow...

Ci Determine needs for student records in addition to those already kept by

the school
(... what information will facilitate the documentation of student growth
and progress? Is it already recorded by the school?)

CI Design a system and forms for documenting student activities
(... refer to the Appendix for a few examples)

Li Keep ongoing and regular documentation of individual student progress
it is very easy to forget signifwant events if you do not document

immediately)

C3 Document all individual and family counseling sessions
(... consider the balance between confidentiality and the need to keep
accurate records of all interventions and contacts)

r.3 Determine the need, purpose, and audiences for evaluation data
do you need to evaluate the program in order to secure outside funding

or make program improvements?)

CI Determine budget and staff resources available for evaluation
(... how much actual staff time will it take to gather and analyze data
and to write evaluation reports?)

24
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(-.3 List important questions that the program staff feel should be answered by

the evaluation
(... what would you want to say to an interested principal who asked for

5 ways students benefit from the program?)

Design and administer pre and post program instruments
(... be honest and clear with students about why you dreasking them to

be a part of the evaluation)

C.3 Analyze and publicize the results of the evaluation
share positive results with the school district and the local media)

25
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In Conclusion...

Leadership parents say,
...it did a lot for her confidence
...calmed down his aggressiveness
...good for building self-esteem
...it doesn't meet all needs but a good start

Leadership students say,
...every student in the school should have a group like this to belong to

...we are just like a family, we help each other out

...sometimes it feels like you are so powerful, you can take on the world
...I guess all that counseling finally paid off. I'm getting along with Dad now and

doing great at school
...It feels'so much better having the focus off of me in the family. I feel like the

pressure is off of me finally (stated after considerable family counseling)

School staff say,
...it prevented these kids from certain drop-out status
...outside agency involvement is crucial
...focusing on lead 2rship skills was very important for the success of these

students
...builds student confidence in things they can do

...we should start at earlier grades

wralmNalw.
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Ten Tips for Leadership Staff Survived

. Remember, you can make a difference in these young lives.

2. Don't expect immediate statistically significant results.

3. Don't let the mean Miss Gulches get you down (remember the

Wizard of 021?).

Remember that young people don't always lmow how to say "thanks for

caring."

Only about 4 percent of all American families reflect the traditional

"Norman Rockwell" image of family; you may be providing an important

role model.

6. Try to maintain a sense of humor, even on the worst day, and

remember that you're not alone in your frustration.

7. Listen not only to the words students are saying,but also to what they

would like to say (instead of reading between the lines you are listening

between the words!).

8. Don't take kids' behaviors personally. They have hard times and are often

angryyou are just a convenient target.

9. You are taking on a challenge that you cannot do alone, so get other

adults involved as much a S you can.

10. "If you find your socks don't match, stand in a flower bed."
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Appendices

A. Publicity

B. Forms

C. Learning Resources

D. Group Challenge Course
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Appendix A

On the next pages are three articles about the Leadership and Dropout Prevention

Project that appeared in the local newspapers.
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Innovative program lets

leadership skills blossom
By JOHN M. GRUND

Staff Editor

To Bill Reck. primipal of Sellwood Middle School.

mock of the success of en innovative adropout
ammo a the school can be sunbuted to dm my the,
program lets autism take smother look at themselves.
another keit that lets them see themselves sa People

who mad be leaders. people who haie sometliag
amid to edit their school.

"never a course el time, them kids ham sort of
lost the idessity ef beteg secasehil at school." he eays.
In the kaimeemod social manure of a middle school.

bright. amebic bui troubled sindeeta sosseamies Bad
themselves ea the outside lookieg m and they are

to Mama iacrmeney "tunedem" of the
mainaagem anises wiraoliag rat draw them beck in.

Beck mu
The Mielsorold progrem. Beek says. gime those

medians a messege: "You have umething to offer thin
inner meip: you an be a pan of that inner mom: you
elm wee alum of ibet inner group."

The pregmen. officially called the Lanierehip and

Divpoet Privemke Pierian and mom informally
"Paige's group" slier counesior Paige Knight. sums
10 to II stedenta at the school. The school bas emend
other programs kr "Wrisii" studeets. btu the
Wise** group is dietan* in several ways and

distiemehtly successful. Knight says.
"The ebkot Ina to aid a new diatomite to keeping

st-rielt mak be school." she sem. "We wasted to Set
them Waned in leaders* training so theycould know

first hand tam they had amething to offer peopie."
In Men the gimp haps Ata students become imam

by Ow them the oproauty to lead. hellie them
become reeposuible by handing them tooPolleikatiee

Other Cabmen. fannies arc first. the sums on
family imelvemest. sad. second. the role of the
cocaseker as a perms indepaident of both mhool

offals sad pause.
Knight mama regularly with students' menu and

also talks with teachers. but mom of her time oe the job
is meet sub the students. Tho7 Met with her three
times a ma as a gimp, and individually es the need

arises.
When the group marts working together at the

beginning of the school year. "We go through a =Mut
or mro of leuning to trust one another." Kni4st sari,
Thee leadenhio musing begins.

"Baikal what I do is teach OiCada to 'drams too

theassares." she says. They lean that they cm mks
effective maps to help solve problems they may have

with teachers. other students or family members at
home.

Midway through the year. the Modems son to work
os a ilia of suggestimis dim have for impiornig hie et
the schema. Thee they sea with tbe priacipal to hash
throes mt.

"This is the fira time ihat I kaow of that my of these
kids have est demi snow from the principal of the
school and sorbed ea problems." Knight says. It's a
way of "Wag die kids asks the school more their own

place."
"They Trepan very well kr this." Reck says. Last

year he spmt half a day with the students llamas to
their mamas. Maar these Ids point of riew en some
pnibleam tad wars* alma/4 the sir. The imitient
combical Reck to change dm school's policy to allow
gams at lasses maw certain ocadAkei.

"That was a mkt chaege..4 paha." Zeit saro
"Kimmel cm be a reel welder a a **eel dram Ism
(the new polimi is swan."

Zeck sad the medesta were abk to shore ideas
amide*. he ems. H. was Mk io tell thom the memo
behind some poikies that seemed seism to Um
sad they were ,aile to tell him how lb. school leaked
from their peat of clew.

"They had owegrak to Ube niestiel," Beek says.
'They were wakprepered. gad they saw she regalia."

Leadership us/eft is Mt all the gmep is about.
however, Knight says. "Actuelly, a lot of peer
cesasaieg goes ea."

A cowmen reepoem from the madam may on is. "I
dt Wow ether people had the sane problems I
dii." ICaight says.

She deambge the studests in the mow= as "very
bright, high essrgy...most of them are active.
upenential kisswers. mom of then are very aseseire.
cm*, adividuals."

Commesay ievelmoust. at maul end in a wider
seam, is ea importeet pen ot the program.. Siudants
him bees assigned to a variety of camemmity beads
where they take an ask& pat in shapiag their
community. Earlier this mac the sedans Undid to
do sorsaking ke needy calcine. They visited hoagies
fend/in at the Poniard Import family RUMP/
Center. taking thent remota and speeding the
afternoon. Knight says it wee a high point.

"I've sever seen than so foamed." she says. "You
iould reelly se* Chrimmas ia taws. They want to gtve
somethisg to someone youager than themselves."

Site considers that attitude a pester mark of success
than their improvetnem in grades. "Mosta theca team
here taking more imponsibility for their scums and
dealing with adults in a much mare adult manner." she
says.

"Mom a the kids are still in school and that wu the
bimodal." Knight says.

Pan of the program is that Knight stays with the
studeets owe they mom owe high wheel. She meets
with them regularly so keep up to date ma how they're
dokagz The program also coetinues thieugh the
suntsec

Knight seys she's leased some limas lamas frost
the megrim. "Mk may need simpliak. but it's true

Wine the mom effective thiag is am they have
sambedy who just loves theesho mum what they do.

"I've also kissed that the families they come from
also need somebody they can relate to. A lot of families
have die same negative remembrances of school their
kids do."

Having the focus on "leadership" rather than
"dropout parentica" la important. she Woks. k gives

the group a positive focus and booms the egos of
andante aed (masa.

"Whoa you've got the home and Lb* school working
together. smaang thinp can happen." Beck ssys.

seen some really stinulicant changes wvh kids."

IL is a sunset be feels good about.
"It's a tragedy of unease when the kid has

tremendous potential and the school falls." he says.

Thursday. February 2. 1989 The Bee 7
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Success alone won't ensure program's survival
By JOHN M. GRUND

Staff Editor

Successful. innovative programs for "Maisit"
youth at Softwood Middle School are a luta of
what the future might be like If Gov. Nell
Geldechmides Children's Agenda takes hold,
according to the school's principal, Rill Perk.

Ironically, deo also may be a foretaste of what
cmuld keepers Witte Children's Agenda if its moot
critical component I. lacking enough funding
at the deg places at the right doses.

Leadership counseling, a program that has
shown great promise in the two years it bee been
operating at the school, may dio nest year if Reck
and the school district mit find feinting to
continue it.

'1 think we're doing an exceptional job with
(aerisk youth), but it's only by the graces of
lewing the funding available," be says.

The leadership program wen fended by a
two.year. 1)144.090 greet bum dm Fred Meyer
Cleanable Trust as pad of their mphusis on
programs fur ataisk youth'. The grant MO
intended to be start-up money that would give the
leograin chance to demonatrate its success and
then find other funding.

The problem is, Heck says, that the program
has been succesaful, but other funding hasn't yet

been Sound. The current funding will carry the
program throegb neat August and no bather.

Thu program is operated by Portland Impect's
Southeast Youth Service Center. which pays the
ulsry for Paige Knight end another couneelor to
serve Andante at Raeford Middle School and
Cleveland High School aa well at Sellwood.

"I don't know what the future is," Knight says.
"We're hoping that the schools will figure nut
way to pick k up for themeelves."

Knight, who has waken wids other anti.
dropout programs, including another at Bellwood
which is funded by state Student Retention
Initiative money, believes In the effectiveness of
the leadership program.

"In way, I believe that eh people have
leadership potential," she says. "It would he
neat if there were small groups like this for every
kill at school." The groups amid have different
focuses. and Knight says. "I could see this being
used a number of ways in a11 scheels."

!leek agrees. He'd like to See more spaces in
the [inerrant. Ile thinks the school amid cattily
accomodate six or seven mai counselors like
Knight. It would bo costly, he says, but cheaper
thin the other alternativex for eicample the
eventual cost to society of dropouts.

Thu school board has already said that more
alternative education potjects will not be consid.

*red, so programs need to be found that keep
students in the maksetraun, Reck Days. If that's
going in be dons, k needs to b due early.

Fully eni-third of ,the district's 30 percent
dropout rate coma between grades eight end
nine. "They.ce not even getting to high school."
Beck says. "Listen, you cats identify potential
dropouts in kiftderprten."

&talents perticipents,iss the program also agree
that it should be esPanded. Jo* Oakley say;
"They should make it even bigger."

Thmugh its four peintary programs that have
some septet of deepest: prevention, Keck says,
"We're reaching our most-tmubled 30 to 40
Mudente with bOMO (major) help - sed it's
reeking e major, major difference."

if adequate funding could be ptuvided and the
programa expanded, Reck predicts that the
district could eventually get 99 percent of kit
students (hrough four years of high mime "I fool
dint stierigly about it," In' say%

"itiellweed School 14) reeogniied ow one of the
suceetedul models for this kind of program," fleck
says. "I think Ws tho best going in Portland. I
really do."

Finding funding to continue even a successful
program during the nest several months will Ite
diflicule, however, even considering that, as Heck

"stItC036 speaks with a loud voice."
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If you have to choose a label, call them leaders
By JOHN M. GRUND

Staff Editor

After a good svosion in the leadership
counseling group at Sellwood Middle, School,
student Joe Oakley says. "...ynu feel like you can
take on the world."

It is, in part, because of that sort of confidence
and leadership ability the students learn in the
group or diecover they always had that they
While at being called "problem students." as
they were in au Oregonian photo caption last
ii r. Oakley says the members of the group
run Is: better describtsl with word:

"Lenders."

Because of the positive image the group has,
studimts are usuAly eager to get in. Principal Bill
Beck observes. Students even :equest it.

Fur ()Atty. Anna McKay and Andre' Taylor, it
still took some getting used to, however.

"I had to get convinced." Oakley bays. "It took
a while." At first, he thought "that it wi3 for bad
students, but it wasn't."

Oakley and Taylor started in the group last
school year; McKay is in her first year. Their
capsule descriptkns of what the program hes
meant to them are all positive, from McKay's
statement that the program has helped her get
through school Iry lr g her goals !utter. to
Taylor's clahn that it has helped improve his
grades "sometimes," to Oakley's feeling that
being chosen for his leadership ability boosted his
selhesleem.

One important step toward forming the group
into what members cell a "family" occurs at a
Challenge Course In November. Similar to
Outward Bound courses, the event stresses
overcoming physical challenges.

It brings your gmup together so you can work
together Iamll be a team:* Taylor says. Some of
the tasks can only be accomplished if the
members of the group work together. For
example, at our point, the group hos to Wild a
humor) pyramid to complete task.

In time, after the challenge course end weeks of
,egultir meetings, the members of the groups
come to trust and rely on one another. "There's
always someone else who ern relate with you,

_AL

'a -*

ANNA MeKAY,JOEOAKI.EY AND ANIIHWTAYI.011
"... you feel Ulm you rim take an the. woad"

Oakley says. They also find now friends and learn
' deal with them as a group.

"You're used to using your own Mess and you
have to use everybody's," Oakley adds.

After the challenge course, some of the high
points of this year and last yesr were:

The merit system Taylor develnped to restore
order to group meeting, whkh hsd gotten "out of
control." It uses eome of the stipend money the
pregrem provides as reward, for following the
five rules the student+ developed.

Tho Metropolitan Yeuth Commission Confer-
ence et Reed ColkgeTaylor end (rnitley
They counted an two of only four middkr school
students nt the conference rdmig with MO high
school stndents.

II ght it would In. boriag I thought it
would be something liko school," Taylor snys.
"but it turned nut really interesting "

"What was really great is that it wns a whole

1.4 of kblv working together." Oakley ',Joys. "It
was like watching grownups on City Conneil
talking. It was reel major issue,. I felt that
:41nm-thing I said -.vet going to nark". a dilkoster

A conference with Principal Bill Beek. "It
took slot of guts to confront Mr. Beck and tell him
what was wrong with the school," Taylor says.
When the group succeeded in getting Beek to
change his mind about the gueld pelicy fee
dances, it made them all feel important, he says.

A Chrhtmas visit to homeless children,
as their own idea, the trip "was really

fun and we felt really good about (it)." Oakley
mese

Here is what the three concluded they had
hemmed shout kaderalsip:

Meltuy: "How to get things across."
Oakley: "Bow to wore with teachers better."
Taylor "How tu get your feelings out."
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Appenac B

On the following pages are samples of the type of tracking and documentation forms
used by the Leadership Project.
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Record of Contact

Student

Date
Person (e.g., student,
parent, staff) Result/Comments ..

.4

-.I

Referrals (specify agency or program and outcome):

1/1111111111

The Leadership Program
34
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Academic Coordination

Date

To:

From: Leadership Counselor

One of our Leadership students, , is in your

class and we are working with him/her to improve

leadership skills. If this student is demonstrating positive and/or negative

leadership in your class, either academic or behavioral, please let us know and we

will work with this student during the Leadership Group. Thank you.

Conunents:

11MEMIIIIIMEINEIMIIMINOMMEIllk m

The Leadership Program
35
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Student Progress Log
NIL IIIMINNIIIIIIIEM

Name:

Course

Comments:

First Semester
Grades

Second Semester
Grades

1st Qtr. 2nd Qtr. lst Qtr. 2nd Qtr.

=WM,

The Leadership Program
36
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Sample:

Positive Postcard

The Leadership Program
S.E. Youth Service Center
926 S.E. 45th
Portland, OR 97215

To the Parent or Guardian of:

Stamp

Just to let you know...

The Leadership Program
37
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Leadership Training Plan for:

Current Leadership Qualities:

Goals I Activities/Interventions/Skill Building

Leadership Training Plan

Outcomes

1.

2.

3.

Leadership opportunities:

The Leadership Program
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Leadership Training Plan for:

Leadership Training Plan

Current Leadership Qualities: affil_thinlierbrabjemisthangUrti-stka_Crentiyeidgag,audilatener

Goals Activities/Interventions/Sir"' 'Aing

Improve Peer
Relations

-learn assertiveness skills
-receive individual and group support
-state opinions and observations in group
-work out peer conflicts with mediator

Outcomes

Raise Self-
Esteem

Increase Academic
Performance

-give positive feedback when he shares
ideas with the group
-participating in activities that help oth
-accepting group feedback
-active involvemel t in grou
making p

-recognition
-consult with s needs/learning style
-self advocacy chers
-individual counseling

-made friends in group
-less conflicts with peers
-learned to recpect own ideas; earned peer respect

. mm ted and expressed his thoughts more

.1\.OPPI
re frequently in group projects

Ise more comfortably
and joked more and was motivated by teachers

in a positive way
-shared opinions and feelings more

-some increase in grades
-more pardcipation in classes
-took responsibility in class for his actions

Increase
Leadership Skills

-observe group interaction and share with group
-community leadership activities
-express self and get group attention
-offer solution to a group conflict
-co-lead group
-video tape Lvoup

-increased cooperation and trust
-learned to advocate for self
-improved self-confldence
-took ownership of physical ability
-improved listening/communication skills
-improved self-esteem building
-took responsibility for group project

LEADERSHIP OPPORTUNITIES: cballenge course, drawing classes outside of school, bike trip and beach clean-up, youth lobby day,
video project for teachers, peer counseling with hearing impaired youth, participation in group meedng with principal, attending
Metropolitan Youth Commission raeetings

t.0
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Appendix C

Listed below are the types of resources that are helpful to Leadership Counselors

as they plan and implement their group activities with the youth. There are many
other resources, both locally developed and c.immercial, that a new program could

use.

1. Baker, Andrea, The BRIDGE Curn'culum Guide, Northwest Regional Educa-
tional Laboratory, Education and Work Program, 101 S.W. Main Street, Suite

500, Portland, Oregon 97204.

2. Before _It's Thil Late--Drozait Prevention in the Middle Grades, A report by the
Massachusetts Advocacy Center and the Center for varly Adolescence, 1988.

3. Canfield, Jack and Wells, Harold, LamayLtsunhanmagifsanagain_tha
glauronl_a_handhoihriagghgruncLgarantz, Prentice-Hall, 1976.

4. * . I.. !top V barL f'ff .10-1 + So by the
OERI Urban Superintendent Network, Office of Educational Research and Im-

provement, 1987.

5. Gans-Morse, Bob and Drummond,Tom, Children's Resource Team, Josephine
County Mental Health Program, 714 N.W. "A" St., Grants Pass, Oregon 97525,
(503) 474-5365. (anger management materials)

6. Goldstein, Arnold P., T12,2regare_Curriten-
cies, Research Press, 2612 North Mattis Avenue, Champaign, Illinois 61821.

1988.

7. Goldstein, k.mold P.,et al, $kill Streaming the Adolescent, a structured learn-
ing approach to teaching presocial skills, research. Press Company, 2612
North Mattis Avenue, Champaign, Illinois 61820. 1980.
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8. Mahnney, Michael J. and Thoresen, Carl E., self-Control: Power to the Person,

Brooks/Cole Publishing Company, Monterey, California. 1974:

9. Orr, Margaret Terry, Keeping Students in School, Jossey-Bass Publishers, San

Francisco, California. 1987.

10. Weisinger, Hendrie, Dr. WeisingeLAnger Workout Book, Quin, New York,

New York 10026. 1985.
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Appendix D

Group Challenge Course
Program Description

COURSE GOAL AND all-LOSOPHY

The Group Challenge Course, sponsored by the North Portland Youth Service
Center, is an experiential education opportunity designed to develop self-confi-
dence, problem solving and communication skills, and to enhance group cohe-
siveness. After each obstacle is challenged, processing discussions take place
with thri hopes of bringing to light how irldividuals acted and reacted within a
group setting. The Course itself is designed to take individuals out of their
"comfort zones" in a way that does not threaten individual safety. The result of
this often inspires honest and clear communication as well as boosted self-es-
teem. Because each obstacle requires a team effort, individuals are taught that
their input is positive and essential.

The Group Challenge Course is appropriate for almost any group, including
school-age youth, individuals in drug, alcohol, or delinquency programs, counsel-
ing groups, sports teams, and adult groups.

GENERAL INFORMATION

The course consists of 26 obstacles; most are group oriented, but several individ-
ual challenges are also available. Most groups only have time to complete 5 to 6
in a single day session.

After each obstacle is challenged, some time is spent discussing the group proc-
ess. Participants are encouraged to analyze their individual actions and discover
ways to contribute to the group's success.

All participants are expected to remain on the Course site during the time period
reserved for their group. This includes lunch and break times.

WAIVER/PERMISSION

a participants must present a waiver/permission slip in order to participate on
the course. Individuals under 18 years must obtain the signatnre of a parent or
legal guardian. These forms must be presented to the Course instructor when
your group arrives at the sita.
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ADULT Olt STAFF INVOLVEMENT

Each group using the Course is required to provide one adult leader for every 10
youth participants. This leader is responsible for the group's overall behavior
and is asked to assist the Challenge staff in ensuring that the participants follow
the safety guidelines. Adult leaders are welcome and are encouraged to partici-
pate with their group. However, we ask that they assume a non-leadership role
in order to encourage clear communication and decision making among the
youth participants.

BEES/DEREIPEEPARATKIN

For a group to obtain maximal benefit from their Group Challenge experience, it
is suggested you take the time to discuss the purpose of the Course in relation to
program goals.

Also, having your group participate in cooperative learning/sporting activities is
helpful. If you are not familiar with these concepts, talk with the school physical
education iastructor or call us for more information. Participation in these sorts
of activities can help introduce the youth to what they will be experiencing on
the Challenge Course.

.111111=li.
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Northwest Regional Educational Laboratory
**eft R. Rath, Executive Director

Ethel Simon-AloWliNeme, Iterrociete Director

The Northwest Regional Educational Laboratory (NWREL) is an independent, nonprofit research and development institution

established In 1966 to assist education, government, community agencies, business and labor in improving quality and equality in

educational programs and processes by:
Developing and disseminating effective educational products and procedures

Conducting research on educational needs and problems
Providing technical assistance in educational problem solving

Evaluating effectiveness of educatilnal programs and projects

- Providing training In educational planning, manageMent, evaluation and instruction

Serving as an information resource on effective educational programs and processes

including networking among educational agencies, Institutions and individuals in the region

Canter for Advancement of Pacific Education
-bhnKofsl, Div=

Canter for National Origin, Ram, andSex Equity
Ebel Sinsdn-MciVilars, Director

Education and Work
Leny MoCiuna Director

Evaluation and AssIssment

Literacy, Language and Communication
Stephan Redon Dirscscr

Planning and Samba Coordination
flex Hagase, Mew

RID for Indian Education
Joe Coburn Drector
School imprommed

Bob Bun Director
Technology

D notmtda mac&

Western Cantercot=rse School and

Judith A. Johmort. areCte

InstitutIonai Orraiopmant and
Commxiciations

Jolly Kitkpalfck, Dirocor
Finance and Administrative &avian

Joe Jonu, Din=

C.J.Saehr
Manager, Hawsi kueractive

Teimision System

-Charles Bailey
Edtration Director
Washilgton State Labor Council AFL/CIO

Robert D. Barr
Dean, OSUAVOSC School of Educaton
Cagan State University

Barbara Bel
Attorney
Great Falls, Monmna

Judith Wing;
Washington Superintendent of Public

Instructon

Jacob Block (Vice Chairman)
Superintendant
Masada Elementary District (Montana)

Raina J. Bohanak
Teacher
Coeur (Mien* Scnool District (Idaho)

Galante Camaro
Assiatant to the Sacremy for Education
Federated States of Micronesia

Wiliam Daman
Alaska Corner.issioner of Educaton

Jean M. Dobashl
Teacher
Kauai High/Intamtedate School (Hawei)

John Erickson
Oregon Superintendent of Pubfic Instruction

Jerry L. Evans
Idaho Superintendent of Public Instructon

James E. Harris
Era Interstate Bank, Portland

4veet

Educational
Laboratory

200

Board of Directors

Richard L Han
Dean, College of Education
Boise Sam University (Idaho)

Marlys Henderson
Teacher
Fairbanks School. District (Alaska)

%Slam Macy
Northwest Alaska Native Assodaton

Shkley Holloway
Curriculum Coordinator
North Slop, Borough School District (Alaska)

Sony Jacobson
Suparintendent
Idaho Fells Schaal District (Idaho)

Spate Jorgensen
Superintendent
Aluka Gateway School District

Homer Kum
Superintendent
Saiem-Ksizer School Disoict (Oregon)

Nancy Keenan
Montana Superintendent of

Public Instruction

John Kohl
Collegs of Education
Montt* State University

Dale Lambert
Tsecher
Eastrnont School District (Washington)

Rosland Lund
Teacher
iffsboro Union Ffigh School District (Dragon)

Jo. McCracken
Superintendant
Lockwood Elementary District (Montana)

Zola MciArray
Business Woman
Lewiston, Idaho

G. Angela Nagangast
Teacher
Gast Falls High School (Montana)

Nancy W. Oman
Director, EEO/Affirmative Acton
Weyerhaeuser Company (Washington)

Barney C. Parker (Chairman)
Superintandent
independent District of Boise (Idaho)

Dennis Ray (Socratary-Treasurer)
Superintendant
Wata Wata School District (Washington)

Elisabeth Rechsbel
Commissioner of Education
Cemmonwealt of Northern Mariana Islands

Patricia flylander
Principal, Manchester Community School

Port Orchard, Washington

James Scott
Headmaster
Catlin Gabel School
Portland (Oregon)

Mita Statola
Acting Drector of Education
Guam Department of Educaton

Brian Talbott
Suporintandont
Educational Service District 101
Spokane (Waithington)

Charles Taguchi
Superintendent
Hawai Department of Education

Lealoll Ulagelelel
Director of Education
Government of American Sarno.

101 S.W. Main Street, Sults 500
Portland, Oregon 97204
(503) 2754500
GTE: NWRELLAB
FAX: (503) 275-9459
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Center for the Advancement
of Pacific Education

1164 Bishop Street, Suite 1409
Honolulu, Hawaii 96813
(808) 533-1748
GTE: PRELLAB
FAX: (808) 523-1741


